ABSTRACT
INTRODUCTION
The question of whether 'anxiety' is debilitative or facilitative for language learning has attracted the attention of language researchers over the past few Virtually every individual is vulnerable to anxiety. It is often a natural and normal reaction to stressors. Although anxiety is not always abnormal or pathological, in some people it becomes so severe that it can be considered a form psychological abnormality-technically called 'anxiety disorder' and less technically 'fear'. The term anxiety disorder is often used as an umbrella term to cover several different forms of abnormal and pathological fear (Berrios, 1999) . People who suffer from anxiety disorder may experience a range of emotions from simple nervousness to breath-taking panic and terror (Barker, 2003) . Gelder Anxiety should not be confused with fear; they are different constructs. First, anxiety is a kind of mood which may occur without any tangible stimulus. By way of contrast, fear is a kind of emotion people show in response to a situation in which they perceive some kind of threat (Barlow, 2002) . Second, fear can almost always be avoided whereas anxiety is most often inescapable (Ohaman, 2000) . Next, anxiety is often durable and lasts long while fear is most often, if not always, temporary and transient. In addition, fear is felt when a threat is present (i.e., it temporally belongs to the here-and-now) whereas anxiety pertains to some diffuse future threat (Sylvers, Laprarie, and Lilienfeld, 2011 (Goldberg, 1993 ). An individual with trait anxiety becomes anxious and irritated in virtually every situation (Speilberger, 1983) . Unlike trait anxiety, state anxiety is a transient emotional condition in which the individual shows fear about a specific activity or situation (MacIntyre, 1999) . It is often accompanied by behavioral symptoms such as fidgeting. It is a temporary feeling of nervousness which changes in degree through time; it is the experience of anxiety (MacIntyre, 1999).
Finally, situation-specific anxiety is very much similar to trait anxiety. The main difference between the two is that situation-specific anxiety relates to only one specific situation; it is not stable in different situations and/or
contexts. An example of situation-specific anxiety is the feeling of anxiety experienced by students on a test.
Another perspective on anxiety has been proposed by Csikszentmihalyi (1997) Debilitative anxiety, on the other hand, is the product of an expansion in the arousal level which ends in poor task performance (Young, 1994 
Method

Participants
The participants for this study were 137 (N = 137) adult EFL learners selected randomly from a University in Iran. 76 of the participants were female (nf = 76), and 61 were male (nm = 61 , 2009, 2014a) . The inter-rater reliability of the scores was estimated at .877 (alpha = .877). The score sets were then totaled and averaged, and the resulting score set was then scaled to 100 and correlated with the OPT scores. The result, using Pearson's Product-Moment Correlation (one-tailed), was r = 0.893 which is a very good validity index for the writing task. Table   3 displays the results.
Procedure
It should be noted that FLCAS is said to show only one kind of anxiety (i.e., FL classroom anxiety), but five professors of psychology evaluated the scale and emphasize that it could also determine trait, state, and situation-specific (or situational) anxiety; they identified the items in the scale which, in their views, would measure each anxiety type; the factor analysis, too, confirmed their views.
The FLCAS and the OPT were administered in one session.
After a two-week interval, the writing task was administered. The participants were assured that the results of their performance on the different tests/tasks would remain confidential. Then, based on the participants' performance on the FLCAS, their scores for each anxiety type (i.e., state, trait, and situational) were calculated. The resulting score sets were then scaled to 100 (to make them comparable to the results of the OPT).
The scaled scores were then used as the data for statistical analyses.
Results
As stated earlier, this study had two aims: (1) to show the possible impact of anxiety on Iranian EFL learners' argumentative writing task performance, and (2) to delineate the relationship between anxiety and Iranian EFL learners' foreign language writing Ability.
To determine the impact of different types of anxiety on writing performance, a multiple regression analysis was conducted with writing performance scores as the dependent and types of anxiety as well as language proficiency as the independent variables. Preliminary analyses were conducted to ensure no violation of the assumptions for using regression. Table 4 indicates that no assumption had been violated because the R value is not significant.
The impact of each of the variables on participants'
writing performance scores was measured. Table 5 displays the results. Another aim of this study was to find the probable significant relationships between anxiety as measured by FLCAS and argumentative writing ability as measured by performance on the writing task. To this end, a set of partial correlation analyses was performed controlling for language proficiency. The justification for using partial correlation lies in the fact that this test is a statistic that correlates two variables of interest and at the same time gives the researcher the power of controlling the probable effects of a covariate (Pallant, 2007) . In this study, type of anxiety was correlated to writing performance. At the same time, the researcher controlled the probable effects of participants' level of language proficiency. As such, writing performance and anxiety type are the variables of interest and 'proficiency' is the control variable. Before running partial correlation, preliminary analyses were performed to ensure no violation of the assumptions of normality, linearity and homoscedasticity.
One of the anxiety types under study in this research was 'situational anxiety'. This variable, correlated to writing performance, revealed a negative zero order relationship which is very close to .0 (i.e., r = -.061). Table 6 Although in the zero order correlation the p value was smaller than .0005 (i.e., r = -.721), the effect of proficiency resulted in a drastic change (i.e., r = .042, n = 137 p < .6305). Table 7 Table 8 presents the results of this analysis.
Discussion
The topic chosen for the writing performance task was, and still is, a very sensitive one; it can create state anxiety in that there is a lot of sensitivity in Iran about the regime's atomic program and ambitions. Anyone who talks about this topic may face dire consequences unless s/he takes sides with the program. The writing topic and the time limitation set for it were expected to create at least some This claim was supported by the partial correlation analysis reported in Table 7 . The results reported in Table 7 also imply that there should be a threshold level for language proficiency where it can counterbalance the impact of state anxiety-which was not the focus of the current study.
The author's expectation was not to see any negative effects as a result of situational anxiety; the results of the study supported the author's expectation. Situational anxiety was not negative because the author was quite friendly towards the participants during the administration of the tools, the participants knew the author in person, and they knew that this was not a test situation; rather, it was a research situation where participants know that there will be confidentiality in handling names, materials, and so forth. Since this study showed that language proficiency can counterbalance (debilitative) state anxiety, one recommendation is that demanding writing tasks and courses be delayed for later terms during EFL programs; in the mean time, teachers should be asked to help EFL learners advance their language proficiency. Another recommendation is that EFL teachers should be required to avoid creating anxiety-prone situations like ones in which students are directly criticized and/or evaluated.
One strategy would be for the teachers to give their students written feedback in which they only describe the errors students had in their writings and recommend ways of avoiding them, but it is extremely important that the teacher should not use evaluative comments and personal criticism which can threaten students' selfimages. In other words, describing errors and providing remedial instruction are helpful, but evaluative comments should be avoided. These strategies can lower students' state anxiety which will turn up into their higher performance on writing tasks.
